Students with Visual Impairment
General Good practice:

· Assessment criteria, learning outcomes etc. need to be available in an accessible format, either in large print or electronically, as appropriate. They should also be made available to visually impaired students at the same time as they are made available to their peers.

· Any questions that rely on visual images will not be accessible, an alternative should be found or a text version provided. Information provided in tables can also be problematic for partially sighted students, as once it is enlarged beyond a certain size it becomes difficult to scan across the table in a meaningful way.

· Timely information concerning any assessment where the presence of a support worker may be required.

· Ensure that all materials are accessible.

EXAM

· Ensure provisions are in place to enable the student to access the exam paper. This might mean enabling the appropriate use of hardware and software in the exam, in which case the exam paper will need to be provided on a floppy disc. Alternatively, or in addition, this might mean provision of a braille or large print copy of the exam paper, or in some cases a personal assistant acting as a reader. In the case of an open book exam the student will need to have the material in an accessible format. Ensure materials relating to an open book exam are given to the student at the same time as their peers, even if the format has been changed. Identifying the appropriate format for a visually impaired student in advance of the exam is therefore important.
· If the student is going to access the exam paper using a computer you should ensure an electronic copy of the exam paper can be fully accessed by the student's assistive software. Students are most likely to want to use their own PCs, if this is the case you should consider what strategies are in place to facilitate this and ensure no additional information is brought into the exam on the PC. As screen reading software will distract other students, there is also likely to be a recommendation that blind students sit their exams in separate accommodation.
· Most visually impaired students will be entitled to additional time. In some cases this can be up to 100% additional time. If this is the case you might want to consider whether an alternative way of achieving the learning outcomes would be more equitable. For example, 100% additional time means a three hour exam becomes a six hour exam, not including any time for rest breaks. While this might be considered 'less pressured' it is an extremely long time to concentrate, especially if a number of exams occur in a week block. If an alternative mode of assessment is not judged appropriate exams should be staggered, so the student is not sitting three, six hour exams in short succession. You should consult with the student and the Disability Service when discussing this.
· Other strategies to consider might include exploring what accommodation needs should be considered for a student's guide dog over this period. 
· Thought should also be given to question design. Any questions that rely on visual cues will not be accessible for blind students. For example, questions that refer to pictures or ask students to interrogate complex diagrams. Simple diagrams can be made accessible swell paper or other methods so the student can read the data through touch. Also check the wording still makes sense if being read aloud, this is a particular issue for multiple choice questions.

· For partially sighted students, again you should ensure the exam paper is in an accessible format, for example enlarged font, or a coloured background. Partially sighted students may also need use of a computer as appropriate. They will also most likely be entitled to additional time and possibly separate accommodation. Questions that refer to pictures or ask students to interrogate complex diagrams might also be problematic. You should ensure diagrams enlarged on a photocopier do not lose clarity, in some cases they may need to be redrawn.
· In the exam ensure that the invigilator is briefed about what has been agreed with the student and has a hard copy of the exam paper. In particular if a student will be completing the assessment electronically ensure the invigilator knows whether the student is expected to hand in the disc or a printed hard copy.
· There may also be environmental issues to consider for partially sighted students such as the positioning of computers etc. to avoid glare from a window. Having technical support on stand-by is advantageous.
ESSAY
· Timely availability of electronic/ scanned copies of core texts or large print handouts is also a key issue to ensure that visually impaired students are not disadvantaged when writing an essay or dissertation.

· It is important to be aware that accessibility to a wide range of texts may be limited for visually impaired students. Although electronic journals and the internet have acted to increase access, not all on-line journals are designed in an accessible way making them difficult or impossible to read with assistive software. This should be taken into consideration both when planning a course but also marking an individual students work. Try to draw on a wide variety of sources when teaching the module, and check their accessibility, or what provisions need to be made to make them accessible. If a student has not been able to draw on a wide variety of sources because they are inaccessible they should not be penalised for this.

FIELD WORK

· Discuss arrangements in advance so that you and the student can work together to develop strategies for working in the field environment. This should include discussing the assessment criteria, learning outcomes etc.

· Key announcements about the assessment should be provided in an accessible format to the student prior to the field trip. This information needs to be provided in a timely manner to enable the student to book a support worker if appropriate.
· Ensure that important information is read aloud and made accessible once on location. 
· Agree in advance how to give any emergency warnings once on site.

ORAL PRESENTATION/VIVA
· Key issues to consider include ensuring a visually impaired student has the same access to written notes or prompts as sighted students. For example if students can take notes into a presentation/viva is there provision to support visually impaired students in taking assistive software, braille notes, or large print handouts into the presentation.

· If students are asked to comment on written material as part of a viva, you will need to ensure the format is accessible. Also consider as part of this, what the impact of the format is. Asking a student to engage with reams of large print notes may cause them to get lost or become flustered in a pressured environment. You need to consider whether the task itself can be altered and how this can be done equitably. It may, for example, be a matter of choosing a shorter passage, structuring the viva differently so the same material is broken up into shorter chunks, or allowing a longer amount of time for preparation.

· Considering all these aspects you may also need to take into account if your assessment criteria need to be amended? For example an assessment criteria relating to engaging the audience might make reference to eye contact. A blind student would still be able to successfully engage an audience, although they would not be able to use eye contact.

PORTFOLIO/REFLECTIVE LOG

· You may need to re-visit your learning outcomes and assessment criteria for the portfolio to establish the importance of visual impact of the work. In some cases modification may need to be made to the assessment criteria for a visually impaired student to ensure equity of assessment experience.
· Remember that accessing a range of texts can be an issue for visually impaired students – this should be considered in advance.

· Reflective logs are often used in association with group work. Where this is the case strategies to ensure the group work component is going to be accessible need to have considered at the design stage of the assessment. Visually impaired students will not be able reflect on practice if they have not been able to fully participate in the experience.

POSTER PRESENTATION

· Assessment criteria, learning outcomes etc. need to be discussed with the student prior to the assessment. Factors for discussion should include:

· Is the poster a group project and what impact would the format have on the student's ability to contribute fully? 

· What is the importance of the visual impact of the poster and how much text is it expected to incorporate; and related to this do any of the assessment criteria therefore need to be amended? 

· Are other students' posters going to be peer assessed, if so is this still appropriate, and if a student is partially sighted should accessibility of a poster (i.e. size of font) be one of the criteria on which it should be assessed. 

· In some cases it may be that an alternative is judged to be the most equitable course of action, this would require negotiation between the student, the Disability Service and the course tutor. An alternative might for example be an oral presentation or PowerPoint presentation. Issues such as visual impact and whether the student's assistive technology is compatible with PowerPoint need to be discussed if you chose this alternative

ON-LINE

· You will need to check with the student that the assistive software they use is compatible with your on-line learning environment. How material is presented is also important in ensuring accessibility.

· It would be advisable to demo the test with the assistive software prior to the assessment being carried out. Enabling the student to become familiar in accessing the on-line environment via assistive technology if they are new to it is also important.

· You should ensure that any recommendations relating to exams such as additional time are adhered to when an assessment takes place on line. Extra time may be needed to allow for navigation and the inputting of information.

MULTIPLE CHOICE
· The format of the question paper and question wording need to be considered: If the quiz/multiple choice paper is to be marked by an optical mark reader how the test is completed is very prescriptive. It will be inaccessible for a blind student and depending on size of font and layout inaccessible for partially sighted students. The question paper should therefore be provided in another format, possibly on-line or paper based but with enlarged font.
· Consider if the wording still makes sense when being read aloud. Multiple choice questions often rely on the visual ability to scan back and forth in a question. When this is not possible it becomes more time consuming, and the risk of accidental mistake increases.

GROUP WORK
· When designing and carrying out group work activities it is useful for you to think about whether the strategies you are employing are inclusive. To help with this it might be worth considering how you would answer the following:

· Is it better to mix up students, or let them work with who they know? What will be the impact of this on the visually impaired student? 

· Is it better that group members should swap around for different activities or the same groups stay together for a range of activities? What will be the impact of this on the visually impaired student? 

· How will the group ensure information they produce as a team is accessible to all members? 

· How will you enable a visually impaired student to let you know if they are experiencing any barriers to full group participation? 

· Do any of the learning outcomes need to be amended to enable a visually impaired student to be assessed equally in line with their peers? 

· Particular thought needs to given to how the group will ensure the way they communicate is accessible and inclusive.

· For example during meetings a lot of communication is based on visual cues. Group members should use strategies to verbalise some of these cues by being more explicit in their choice of language. A simple example would be replacing comments like "over there" with "directly behind you", or ensuring that when referring to written material i.e. "we've got to make sure we follow the instructions in paragraph two" the instructions are also read aloud.

· It may be useful for the tutor to meet with the group at the beginning of the group-working period, to provide a supportive environment in which all students in the group can discuss these issues and how they will work as a team. 

