Deaf or hearing impaired students
General good Practice

· Ensure instructions, deadlines, learning outcomes and assessment criteria etc. are written in Plain English. This is particularly important because British Sign Language (BSL) rather than English may be a deaf student's first language.

· If the student is a British Sign Language (BSL) user they will need to book an interpreter for any taught sessions, field trips, meetings, presentations etc. This should be taken into consideration when arranging times and dates as plenty of notice should be given.
· When speaking to a lip reader:

· Face the student so that your lips can be read as easily as possible and ensure your face is not in shadow. Speak at a normal pace and do not shout.

· Avoid walking round the room or covering your mouth whilst talking. 

· Try to include contextual clues whenever talking as most lip-reading is guesswork. 

· Key announcements about the assessment should also be provided in writing. Give the student time to read information before moving on the discussion. 

EXAM

· If a deaf student is a British Sign Language (BSL) user, their exam paper may therefore need to be language modified. The Student Support Notification sent by the Disability Service will say if this is the case. Timeliness is a key factor here, you will need to ensure you get the exam script to the Disability Service in time for any changes to be made and check these with you.

· Students who are BSL users may also be entitled to additional time or the use of an English dictionary. They may also usually have a BSL interpreter present at the exam during reading time to be able to clarify any language they are not familiar with. Interpreters will not answer any subject specific or technical questions and the invigilator will be asked to witness any requests to sign a question in BSL. 

· Invigilators and tutors should remember that they direct any questions to the student not the interpreter.

· Because of the additional time entitlement deaf students will usually also be seated in separate accommodation, this also reduces the amount of visual stimuli that can disrupt a student's concentration. Students who wear a hearing aid may similarly be entitled to separate accommodation as they can experience difficulty in screening out background noise, this can be a particular issue in a large hall where sound is amplified and liable to easily distract.

· Ensure all verbal instructions in the exam are explicit and available in writing. The needs of students who are hearing impaired can be overlooked easily, as they can be less 'obvious' to the invigilator, or tutor, than a deaf student who uses an interpreter. Ensure they have understood key instructions and have the opportunity to raise any queries prior to the exam commencing. 

ESSAY

· If the student is a BSL user remember that they will need to have an interpreter present when arranging extra tutorials (e.g. for dissertation). Similarly a student who is hearing impaired may need to use an electronic note-take or equivalent. Ensure therefore that information about where and when to meet is given to students in time for them to make the necessary arrangements. When an interpreter or note-taker is present you should speak to the student and not the interpreter/ note-taker.

· Where a student is a lip reader, you will need to remember to follow guidance on talking to them, either in class or in a dissertation tutorial (see above).
FIELD WORK
· Discuss arrangements in advance so that you and the student can work together to develop strategies for working in the field environment.

· If the student is a British Sign Language (BSL) user they will need to book an interpreter or if it is for an extended amount of time, two interpreters. Similarly a student who is hearing impaired may also need to book a note-taker. This should be taken into account when organizing the date, time, transport and accommodation for the trip.

· If you are organizing a trip where interpreters/ note-takers will be present you will need to make sure that they are within hearing distance and ready before you start talking. You should try and avoid talking whilst walking around.

· Where a student is a lip reader, you will need to remember to follow guidance on talking to the group in the field environment (see above).

· Key announcements should be provided in writing for all hearing impaired and deaf students. You should also agree in advance how to give any emergency warnings once on location.

ORAL PRESENTATION

· The tutor should discuss this form of assessment with the student prior to it taking place.

· In the assessment situation, as at all times, the interpreter will be faithful to how the presentation is being signed. This extends not just to content but also if the student is signing nervously or confidently the interpreter will reflect this in the voice-over. The tutor should be aware however that it is a difficult task for a student to present to a group in sign language, maintaining eye contact yet knowing the recipients cannot access the presented information directly. It is important to be aware that there will be a short delay between the signed version and the spoken version. This is also the case if the student is using an electronic notetaker. This may make conversation appear stilted; marks should not be deducted for this reason. Furthermore it is important that tutors and peers remember that questions should be addressed to the student not the interpreter/ note-taker.

· In some cases it may be that an alternative assessment is judged the most equitable course of action. 
· Where a student wears a hearing aid they may have difficulty screening out background noise. Attention should be paid to this in organizing the room for the presentation/viva and how questions are posed.

· If the student is presenting to a group of people ensure there is a strategy to indicate to the student who is asking a question before they begin speaking. Seats should be laid out so that the student can clearly see the faces of the people they are presenting to.

GROUP WORK
· Consider how to ensure group work activities are designed and implemented in a way that is inclusive and will not act to isolate deaf and hearing impaired students. To help you do this it might be worth considering the following:

· Whether you will mix up students, or let them work with whom they know

· Will you swap group members around for different activities or let them stay in the same group for a range of activities. 

· When making this kind of choice you should consider what the impact of this will be on a deaf or hearing impaired student in terms of group communication.

· Consider how you will ensure hearing students know what strategies to use to communicate effectively and inclusively with a deaf or hearing impaired student. For example knowing that questions should be addressed to the student and not an interpreter/ note-taker? It may be that the students will address these issues, but you should monitor this to ensure that all students are being included in the group. 

· Consider how you will enable a deaf or hearing impaired student to let you know if they are experiencing any barriers to full group participation. It may be useful for you to meet with the group at the beginning of the group-working period, to provide a supportive environment in which all students can discuss how they are going to work and communicate together, roles and responsibilities etc.

