Student with Asperger Syndrome
General good practice points:

· Preparation and familiarity is key.
· Requirements of a piece of work/test etc. need to be written in Plain English and explained to the student using clear and unambiguous instructions. 

· Support worker may be present or involved in supporting assignments. 
· Word limits for any written work should be set but also explained. It should be made explicit what a finished essay/portfolio etc. should 'look' like, in terms of format as well as content, and what is expected from an academic piece of work of this kind.
· You should be aware that some students with Asperger Syndrome may not think to ask for help, you should therefore be proactive in providing opportunities for students to do so. It may also be necessary to be explicit about what is reasonable when asking for help, being clear about when and where to meet and how long can be devoted to the meeting. 

EXAM

· You should provide the student with a clear explanation (written if possible) about the purpose of the exam.
· Make sure that the location, time, date, and duration of the exam are made clear to the student, preferably in writing.
· Illustrate what a completed exam script should 'look' like, including layout and presentation. Reviewing past papers can be helpful to enable the student to prepare, not just for the content, but format and experience of exam conditions. Make sure if you do this, the format of the exam that is rehearsed follows the same routine in the 'exam proper'. 
· Practicing for the exam could also include explanation about how assessments are marked, for example, explaining that more time should be spent on a question with a higher number of marks than a question with a lower number of marks. If necessary the student may need a support worker to act to remind them when to move from one question to another so they do not spend all their time in an exam on a single question.
· If a student has any particular concerns that will trigger anxiety in an exam situation a separate room or the presence of the student's support worker may be recommended.
· Some students may require a computer to undertake their written work.
· Some students with Asperger Syndrome can experience 'sensory overload' For example, where glare from a window is a cause of distraction. Make sure that the student is aware that they have the right to raise such a difficulty, and that they know who to raise it with. 
· Invigilators should use clear and unambiguous language when giving verbal instructions and key instructions should be written down. 
· The invigilator may need to ask the student if they are having any difficulties rather than waiting for the student to raise the issue.

ESSAY

· Extra guidance should be given on what is expected from an academic piece of work of this kind.

· Where the student is working on a dissertation, they should be able to discuss and demonstrate progress with their supervisor. 

· Tutors should therefore be proactive in providing opportunities for students to ask for help. 
FIELD TRIP

· Give plenty of advance warning of events, such as field trips, that are unusual or do not occur regularly. Students with Asperger Syndrome can find sudden changes in routine unsettling and difficult. Make sure that the components of the trip, the aim of it and what will happen and when are made explicit.

· If the student has a support worker remember that they will need to be taken into account when organising the trip.

PRESENTATION/VIVA

· Students with Asperger Syndrome will often have difficulties with social interaction and their body language and eye contact may appear 'awkward'. Tutors should be aware of this when marking oral presentations and marks should not be deducted for this reason. 

· If a student has particular difficulty with oral presentations a reasonable adjustment may be to allow them to write a script and read from it.
· Perhaps the student could present to a smaller audience? Just the tutor or small group.
PORTFOLIO

· Extra guidance should be given on what is expected from an academic piece of work of this kind.

· If possible students should have the opportunity to discuss the progression of their portfolio with their course tutor (who may need to be proactive in offering this opportunity. Tutors should be clear about when and where to meet, how long can be devoted to the meeting and listing the topics that will be covered in the meeting in writing).

LEARNING LOG / LEARNING JOURNAL / REFLECTIVE DIARY

· You need to consider the purpose of the log. Is its primary function to simply record written evidence of tasks completed in a particular context, such as a work placement? If, as is more likely, the underlying skills needed are an empathic understanding and ability to discern outcomes of actions, this may be problematic for a student with Asperger Syndrome. Some students may be able to undertake such an assessment with the appropriate support; providing that what they are to record in the log is made explicit and can be undertaken in a structured way. 

· If the student is not able to do this even with additional support, or not complete it fully, then an alternative assessment should be provided. 

MULTIPLE CHOICE

· Test questions need to use Plain English. In some circumstances assessment re-wording or additional time may be appropriate.

· One of the key issues relating to using this mode of assessment is the wording of multiple choice questions and in particular the question distracters. You should ensure that you do not use any language based 'tricks' such as similar spelt or sounding words to 'put students off the scent' of the correct answer. This does not mean that your questions should be easy, rather that all distracters should be plausible. The question should be testing knowledge as opposed to the student's ability to decode the language. This is good pedagogic practice for all students but failure to do this particularly disadvantage students with Asperger syndrome, deaf or hearing impaired students and dyslexic students.

· For more information on writing multiple choice questions you can see the University of Illinois' Improving Your Test Questions page (http://www.oir.uiuc.edu/dme/exams/ITQ.html#sec21).
GROUP WORK

· Students with Asperger Syndrome will often have difficulties with social interaction and their body language and eye contact may appear 'awkward'. Jokes and sarcasm may also be misunderstood. Unpredictable changes in routine can result in confusion and upset and may give rise to behaviour others find challenging. All of this can make group-work difficult for students with AS. 

· Discussion should take place before the group work begins between the student and tutor (and Disability Adviser if necessary). This should focus on the kinds of support the student might need to develop strategies for success when undertaking group work activities. This may include meeting with the group to discuss roles and responsibilities, setting out a timetable of meetings and what the group's assessed outputs should 'look' like. Over the duration of the group working period opportunities should be provided for the group to meet and discuss progress. 

· You should be aware that students with AS can be very dedicated to the work in hand if it is something they find interesting, to the point of spending too much time on a piece. You should therefore be explicit about how much work needs to be undertaken in the group activity, especially if it will not form a high percentage of the overall mark for the module. Furthermore you should be aware that where a student with AS is dedicated in this way, they can be exploited by other members in the group and left to do all the work. You should maintain an informal awareness of how the group are working together.
