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VALIDATION CRITERIA SUMMARY CHECKLIST

(to be read in conjunction with Annexes B and  C of Validation Handbook)

EVENT  












DATE  





	The validation process for proposed new programmes and delivery arrangements will address all of the headings and criteria below. For proposed major modifications to existing programmes and delivery arrangements the headings and criteria will be addressed selectively according to the nature and  extent of  the proposed modifications.

In the case of collaborative programmes, programmes using flexible and distributed learning (including e-learning), foundation degrees and other work-based learning provision, there are additional criteria to be taken into account which will be notified to the Panel separately.
Panels should use the broad headings below, supplemented in the light of any additional criteria, to construct their agendas for the various meetings and     other activities held during the validation event. Note however that there are separate model agendas for meetings with current and former students and with employers.

The detailed criteria are provided to help draw Panel members’ (and Programme Teams’) attention to the individual programme features which should    underpin the broad headings, rather than as a ‘checklist’ to be pursued methodically during the validation event. These features will be directly or indirectly addressed by the validation documentation and Panels will normally use the validation event to further explore selected individual criteria where, in their view, there are lines of enquiry worth pursuing. Panel scrutiny under each selected heading will be determined by the nature of the proposal, the significance of the criterion and the Panel’s chosen lines of enquiry. See also Annexes B and C of the Validation Handbook 
Documentation which is potentially relevant to the various criteria is noted in italics.

	
	The Panel will need to be satisfied that:
	Judgement

Satisfactory     (
Unsatisfactory x

Unresolved     ?
	Comments

	1
	Rationale, Aims & Learning Outcomes ADA1/2; Programme Handbook; Programme Specification Document.

	1.1
	Overview. The rationale, aims and intended learning outcomes of the programme and/or collaborative partnership address the intentions espoused in the ADA1/2.
	
	

	1.2
	Progression opportunities & anticipated destinations of students Successful students may progress to related programmes offered by the University or elsewhere and/or to careers in fields known to accept award holders in the subject(s) under consideration.
	
	

	1.3
	Learning outcomes 

a.    Intended learning outcomes relate to and are appropriate for the rationale and aims of the

       programme.

b.
Intended learning outcomes relate to external reference points, including the qualifications  descriptors in the Framework for Higher Education Qualifications and its associated levels descriptors, subject benchmark statements and relevant professional, statutory and regulatory       body requirements.

c.
Intended learning outcomes are appropriately distributed to reflect the expectations associated      with any intermediate awards.
	
	

	2
	Admissions Criteria ADA1/2; Programme Handbook; Programme Specification Document, including the outcomes and skills maps.

	2.1
	Admissions criteria are appropriately reflected in the formal entry qualifications and target profile (student characteristics) to indicate the knowledge, understanding and skills required of entrants.
	
	

	
	
	Judgement

Satisfactory     (
Unsatisfactory x

Unresolved     ?
	Comments

	2.2
	Admissions criteria relate to the main ways in which knowledge, understanding and skills will be developed and added to during programme delivery.
	
	

	2.3
	Admissions criteria mention any routine credit for prior learning, provision for direct entry to specific stages of the programme and the way in which access is facilitated.
	
	

	3
	Curriculum structure and content ADA1/2; Programme Handbook; Programme Specification Document, including the outcomes, skills and assessment maps; Module Specifications; Staff Curricula Vitae; Statement of Tutor Responsibilities; Professional Development Plans.

	3.1
	The curriculum has been designed with reference to the qualifications descriptors in the Framework for Higher Education Qualifications and its associated levels descriptors, to relevant subject benchmark statements and to any professional or accrediting body requirements. 
	
	

	3.2
	There is an appropriate rationale for the design, organisation and content of the curriculum (i.e. how the relationship between modules (including cores and options) achieves progression and coherence within and between levels and how the modules contribute to programme learning outcomes at each level).
	
	

	3.3
	The curriculum content achieves relevance, currency and an appropriate balance of depth and breadth.
	
	

	3.4
	Any unique or innovative features of the curriculum are justifiable and the curriculum reflects research, scholarly activity and professional development of the relevant staff.
	
	

	3.5
	The programme develops relevant transferable skills and opportunities exist for students to set their own learning objectives, identify and use appropriate learning resources and assess their own achievement of learning outcomes.
	
	

	3.6
	Students are encouraged to develop their capabilities and qualities to enhance their career chances and their role as life-long learners, including opportunities to experience and become familiar with the world of work, and to reflect on such experience.
	
	

	3.7
	Opportunities exist for students to develop and display critical reasoning, analysis, conceptualisation, reflection and evaluation, imagination, originality and synthesis, as appropriate to the programme.
	
	

	4
	Learning & Teaching Programme Handbook; Programme Specification Document, including the outcomes, skills and assessment maps; Module Specifications; Staff Curricula Vitae; Statement of Tutor Responsibilities; Professional Development Plans; Statement of Learning Resources.

	4.1
	The learning and teaching strategy matches the programme’s aims and intended learning outcomes and the student profile and is supported by the design, content and organisation of the curriculum, including the learning and teaching methods, the different levels of the programme and the ways in which students’ learning capabilities are developed across these levels.
	
	

	4.2
	Reference is made to the balance between individual and group work, practical and theoretical activities, direct contact and individual study and modifications to the learning and teaching strategy to cater for flexible and distributed learning (including e-learning), work-based learning and/or collaborative delivery.
	
	

	
	
	Judgement

Satisfactory     (
Unsatisfactory x

Unresolved     ?
	Comments

	4.3
	Any claimed innovative approaches to learning and teaching are justified and the learning and teaching approaches respond to relevant University and School/Centre strategies, to the need to engage with and encourage participation by students, and draw upon research, scholarship and the professional development activities of staff.
	
	

	4.4
	Any impact of recent professional development and peer review on learning and teaching is evident in the context of what systematic approaches exist for evaluating learning and teaching and enhancing its effectiveness.
	
	

	4.5
	The learning resources for the programme support the stated approaches to learning and teaching, not just in terms of the adequacy of resources but also in terms of the effectiveness with which they are deployed in support of the intended learning outcomes.
	
	

	5
	Assessment Programme Handbook; Programme Specification Document, including the outcomes, skills and assessment maps; Module Specifications; Staff Curricula Vitae; Professional Development Plans; additionally, for collaborative provision, the formal partnership agreement and distribution of responsibilities for the management of the collaborative programme(s).

	5.1
	The assessment strategy relates to the programme aims and intended learning outcomes; the nature, balance and patterns of assessment are justifiable in the context of those aims and outcomes, taking account of the student profile, the formative role of assessment as well as its summative function, the need to demonstrate progression through the levels encompassed by the programme and the development and assessment of transferable skills.  
	
	

	5.2
	The academic standards it is intended that learners should achieve at each level are defined and located by reference to: the qualifications descriptors in the Framework for Higher Education Qualifications and its associated levels descriptors, the relevant subject benchmark statement(s) and any relevant professional or accrediting body requirements.
	
	

	5.3
	The relevant reference points are linked to the learning outcomes and related assessment criteria at each level encompassed by the programme.
	
	

	5.4
	Grading criteria, marking schemes and model answers ensure consistent application of appropriate academic standards by facilitating discrimination between different categories of achievement.
	
	

	5.5
	There are appropriate mechanisms for provision of qualitative and quantitative feedback to students on their assessed work.
	
	

	5.6
	Assessment is properly managed and organised, including:

a.
The compilation of assessment calendars and scheduling of student workloads.

b.
Design and internal and external moderation of assignment and examination questions.

c.
Marking and internal and external moderation of coursework, examinations and other assessments.

d.
Special arrangements for distance delivery and/or collaborative programmes.

e.
Arrangements for educating students about plagiarism and other unfair means in assessment   and for responding to any occurrence thereof.

f.
Procedures for handling student appeals.
	
	

	
	
	Judgement

Satisfactory     (
Unsatisfactory x

Unresolved     ?
	Comments

	6
	Student Support and Guidance Programme Handbook; Programme Specification Document; Staff Curricula Vitae; Professional Development  Plans; additionally, for collaborative provision, the formal partnership agreement and distribution of responsibilities for the management of the collaborative programme(s).

	6.1
	The balance between local and institutional support; what is available at each level; the nature of the programme; the student profile and the identification and meeting of the needs of specific groups (eg part-time, mature, alternatively qualified, international, disabled).
	
	

	6.2
	Admission, induction and enrolment (pre-entry, point of entry, ongoing at programme milestones).
	
	

	6.3
	Staff accessibility; academic and personal tutorial systems.
	
	

	6.4
	Special arrangements for practical, project/dissertation, open study or work-based learning and for distance delivery and/or collaborative programmes.
	
	

	6.5
	Monitoring student progress; developing independent learning through a student-centred approach to academic support.
	
	

	6.6
	Advice and guidance on mitigating circumstances for poor attendance or performance; mechanisms for feedback from students, including formal complaints.
	
	

	7
	Management & Organisation Programme Handbook; additionally, for collaborative provision, the formal partnership agreement and distribution of responsibilities for the management of the collaborative programme(s).

	
	The University’s normal requirements in terms of programme management, course committees and assessment boards should be complied with. Any particular, unusual or otherwise noteworthy features should be referred to in the appropriate document, including arrangements for the management and organisation of collaborative programmes and programmes using flexible and distributed learning (including e-learning), work-based learning, or for any other variances from the norm.  
	
	

	8
	Resources ADA1/2; Statement of Resources; Staff Curricula Vitae; Professional Development Plans; Statement of Tutor Responsibilities.

	
	The proposal will be effectively supported with appropriate resources in terms of:

Academic staff - their number, qualifications and experience, research, scholarly and enterprise activities.

Support staff - the nature and level of technical and administrative support.

Staff development policy, activities and funding directly related to the programme.

Accommodation, particularly any specialist laboratory, studio or other facilities.

Technical equipment and other specialist resources (including specialist IT).

Library resources, including books, periodicals, electronic resources.

General IT facilities.

Budgetary allocation, including any start-up allocation e.g. for staffing, equipment, materials,   books, journals, software. 

	
	

	
	
	Judgement

Satisfactory     (
Unsatisfactory x

Unresolved     ?
	Comments

	9
	Maintenance and Enhancement of Standards and Quality Programme Handbook; additionally, for collaborative provision, the formal partnership agreement and distribution of responsibilities for the management of the collaborative programme(s).

	9.1
	There are appropriate systems in place, including any departures from the standard University 
framework or special arrangements to cater for the nature of the proposal e.g. collaborative provision, flexible and distributed learning (including e-learning), work-based learning. 
Such systems include: Annual Monitoring; the Programme Committee with student representation; Assessment Boards with external examiner involvement; the School/Centre Board of Study and its committees, with student and cross-School/Centre representation.
	
	

	9.2
	Quality assurance and enhancement systems encompass both the assurance and continuous improvement of standards and quality through the use of quantitative and qualitative data such as:

Entry qualifications.

Progression and completion rates.

Statistics on student achievement in all forms of summative assessment. 

Degree classifications.

First employment destinations.

Student feedback (module and programme questionnaires and/or reviews; student-staff liaison forums; student complaints and appeals).

Staff feedback.

External examiners’ reports.

Employers’ views on graduates they have recruited.

Accreditation and monitoring reports by professional, statutory or regulatory bodies.
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